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Personal identity is what people reveal about tledves while answering the
question “Who am | and where am | going?” (§I2008). It is one of the most
frequently studied theoretical constructs in sos@énces (Brubaker & Cooper,
2000). The multiplicity of psychological definitisnand approaches to identity
has resulted in humerous empirical studies, buigthestion concerning the na-
ture of identity and the most effective methodsegémining it remains unan-
swered (Pilarska, 2016). At present, we are faaifigaggmentation of knowledge
about identity rather than a comprehensive appradadh Thirteen years ago,
cross-sectional studies predominated over longialdones (Schwartz, 2005).
Although to this day the number of longitudinaldigs on identity development
has increased considerably, several of the recomatiems from Schwartz’s
article have still not been sufficiently implemeshtd his refers, for instance, to
the practice of empirical studies ignoring peoplgovare in some way unusual,
such as members of social minorities, the disaldedhe sick. One of such ig-
nored groups are people with intellectual disabi(ifD). In addition, there is
a lack of systematic knowledge about the signifieaof various social factors in
the process of identity formation.

The dual-cycle model of identity formation (Luyck®oossens, & Soenens,
2006) allows for representing identity as a procé&se model analyzes five di-
mensions of identity, and the process of identitymfation takes place in two
cycles — commitment-formation and commitment-eviidua The commitment-
-formation cycle consists of two dimensions of ititgr— exploration in breadth
(EB) andcommitment makingCM). EB is defined as searching for alternatives
in regard to one’s own values, goals, and beli€fd. is understood as making
choices that are important to the development efitly. The next step in iden-
tity development is the commitment-evaluation cydMhat takes place during
this cycle is the evaluation of the commitment, athis referred to asxplora-
tion in depth(ED), followed byidentification with commitmer(iC); as a result,
the conviction appears that the choices made arabsei for the individual. The
fifth dimension, which may co-occur in either ofetlwo cycles and which is
calledruminative explorationRE), refers to concerns, fears, and doubts about
the search for one’s own identity (Luyckx et aD08). It is associated with ru-
mination which involves constantly recurring doubts to the quality of one’s
own actions as well as a tendency to dwell on rega&xperiences and to focus
on negative emotions felt at a given moment.

The dual cycle model of identity formation aroseaa®sult of empirical re-
search on the development of identity in contemqyoyauth and young adults in
developed countries. The results unequivocally daidid that James Marcia’s
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simple model which presented the process of ided@telopment as a transition
from intensive exploration (the equivalent of EB)rhaking commitments pres-
ented the essence of this process in the 1960 (thieemodel was created), but
it does not reflect the characteristics of the eomorary process of personal
identity formation, which is more prolonged and rettderized by making “trial”
commitments. A distinguishing feature of this mogetonsidering the possibil-
ity of returning from each stage of developmentiaga EB, for example, when
the choices made do not meet personal standardlseAame time, this model is
related to the “form” of identity rather than ts ltcontent” — which means that it
refers to whether and to what extent an individcairies out exploration in
breadth rather than to the decisions this indiViisnakes concerning the content
of his or her future (e.g., the choice of educatioprofession).

The formed identity is treated as a subjectivedattir of adulthood, or as
a prerequisite for the psychological transitioratiulthood. Among nondisabled
people, a new developmental phenomenon has beenveds— the phase of
emerging adulthood (which begins the period ofyeadulthood) (Arnett, 2007)
and deferral (postponement) of adulthood (Bnrsiz, Kaczan, Piotrowski, &
Rekosiewicz, 2011) — i.e., increasingly late emergent objective and subjec-
tive indicators of adulthood (in successive genenatidentity formation is shift-
ing in time — Liberska, 2007). From early adoleseeto early adulthood EB and
ED decrease while CM increases (e.g., Birska & Piotrowski, 2009); how-
ever, it is difficult to pinpoint a specific devg@imental period in which the most
dynamic changes occur (cf. Kroger, Martinussen, &rdéih, 2010; Luyckx,
Schwartz, Goossens, Soenens, & Beyers, 2008; Mgangje Schoot, Keijsers,
Schwartz, & Branje, 2010), because the procesglefitity formation differs
across individuals. The psychology of human develemt has not yet answered
the question whether the same phenomena occuumgypeople with ID.

Identity is formed through the impact of both indiwal and environmental
factors. The former, empirically documented, ineludmperament and personal-
ity traits, while in the latter category one candfiyoung people’s educational
paths, professional experience, and parentingsstyWich include allowing the
separation and individuation of the child). Theathyeof personal identity devel-
opment (e.g., Slugoski, Marcia, & Koopman, 1984ji¢ates that the necessary
condition for its formation is the appearance @&deit's formal operational stage
(see Piaget, 1972). The results of empirical retedo not fully confirm these
assumptions. Achievement and moratorium, two masiure identity statuses,
both with a high exploration level, were associatdth the ability to perform
formal operations (e.g., Rowe & Marcia, 1980; Skigoet al., 1984). These
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results have not been replicated in other studieg.,(Berzonsky, Weiner, &
Raphael, 1975; Cauble, 1976; Leiper, 1981). Hypathky, a low level of intel-
ligence can play a particularly important role ve tdevelopment of identity. It
can have a direct influence as a biological featimeexample by hindering the
understanding of the consequences of one’s oworestor the process of plan-
ning one’s future. Impaired executive functionspeople with ID can result in
problems with creating as well as maintaining angesvising their own action
plan. The level of intelligence also indirectlyexdts the development of identity,
triggering some social processes — as when, fanpbag a child’s ID makes their
parents forbid them independent exploration. A wtafladolescents with mild
ID (Levy-Schiff, Kedem, & Sevillia, 1990, as citéd Evans, 1998) showed
a significant diversity of identity profiles in trexamined subjects. The results of
the individuals with ID differed from the resultd the nondisabled. The re-
searchers explain this diversity not only by theeleof cognitive functioning, but
also by social adaptation.

The level of intellectual functioning of individusaWith ID deviates from the
norm. At the same time, to some extent, they famcsiocially in a similar way to
the nondisabled. As adults, they take on some@f&ttial roles typical of their
peers in intellectual norm. According to the ICFdab(WHO, 2001), ID is
a mental condition which consists of functional astductural damage to the
body, limitations of activity, and restrictions xbcial participation. Each of these
elements has an impact on general developmenttate including the devel-
opment of identity. It is therefore worth examiniitgntity development in peo-
ple with ID not only in relation to age and levéliotelligence, but also in rela-
tion to social factors, which are potentially sfigant in this process. One of
these potential factors is social participation soaiopsychological concept de-
fined by Heinz Reinders et al. (Reinders, 2006,nReis, Bergs-Winkels, Butz,
& Clalen, 2001). The authors assume that the fation of young people in
social life (social participation) is expressedtwo dimensions (or life orienta-
tions) —transitive orientation(TO) andmoratorium orientation(MO). TO refers
to undertaking activities oriented to the future, subsequent developmental
tasks, and to preparation for taking on adult roM® refers to coping with the
tasks of everyday life and to making use of readitgilable opportunities. How-
ever, these two orientations are not mutually esigki On the basis of their in-
tensity, the authors of the theory distinguishadt fgpes of social participation
integration type (high TO and MO), assimilation éyfnigh TO, low MO), mar-
ginalization type (low TO and MO), and segregatigpe (low TO, high MO).
The types with high TO co-occur with parents’ opessto the adolescent child’'s



THE ROLE OF SOCIAL PARTICIPATION 313

need to become independent, the adolescent stadesrise of subjectivity in

contact with teachers, and the child’s self-conimeas well as faith in their own
abilities (Mianowska, 2008). In the types with higlO, a sense of peers’ close-
ness and of belonging to a peer group can be mbtice

It seems that the assimilation and integration sypee best suited for the
process of entering adulthood. The assimilatiore tigpassociated with low RE
and high levels of the other four dimensions ofniitg development (B
kosiewicz, 2013b) as well as with being capable refulating emotions
(Jankowski & Rkosiewicz, 2013). The assimilation and integratigpes are
linked with increased levels of CM and IC. Studewith the integration type
show a low level of pessimism (Reinders, 2006). @beninance of TO over
MO, which can be understood as an indicator ofsitaeom to adulthood, cannot
be observed until emerging adulthoodkBsiewicz, 2014).

Studies involving people with a variety of abilitgstrictions have shown
that those who feel limited because of their digigbmore often tend to live
a day-to-day existence, in contrast to people wkaat faced with such restric-
tions (such individuals try to plan their futurdpgvell, 2007). In studies of peo-
ple with physical disabilities in early, middle, dafate adulthood, it has been
observed that, out of all the examined age groymsng adults are the least fo-
cused on the present and the most highly focusatiefuture (Brzefiska, Ka-
czan, & Rycielska, 2010). In other studies (Pioskiw2010), lower social activ-
ity of disabled people was observed. Self-activityof great importance for
building life plans. For example, it has been shahat the possibility of taking
up paid work and of sustaining an independent ilieeld significantly affect
plans for the future and self-esteem in people WbtliNowak, 2014). Due to the
fact that people with ID have restricted accessardy to the so-called free-
-market jobs, but also to workplaces specially detdid to them, it can be as-
sumed that being aware of these restrictions véllalssociated with a reduced
level of TO in this area. The social situation ebple with ID can create condi-
tions for remaining too long in the period prior ddulthood (which manifests
itself in lower levels of TO, EB, and ED and a hégltevel of MO in comparison
with their nondisabled peers), since for them domigortunities of undertaking
typically adult roles are limited. For the sames@a it seems that a decrease in
MO and an increase in TO, CM, and IC will take plamore slowly or to
a smaller degree than in the case of their nontidgieers.

The aim of the present study was to answer thetiguesf whether people
with mild ID really differ in terms of life orientaon and types of social partici-
pation from people in intellectual norm, as wellvelsether and how these dis-
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similarities translate into differences in the depenent of their personal iden-
tity. Three hypotheses were put forward:

1. Individuals with ID are characterized by higi© and lower TO than
those who are nondisabled and, as a consequemgeaith more likely to repre-
sent the segregation type rather than assimilati@rginalization, or integration
types.

2. Due to different types of social participatidgmdividuals with ID display
lower levels of EB, ED, CM, and IC, and a highereleof RE than their nondis-
abled peers.

3. With the passage of time, MO decreases in iitignshile there is an
increase in TO as well as in CM and IC, and thdésmges are more significant
in the nondisabled than in individuals with ID.

METHODS

Participants

The study participants — people with mild ID andntellectual norm — were
in their late adolescence (16-17 years of age ateVd or emerging adulthood
(20-21 years at Wave 1). The sample consisted 8fdafticipants in the first
wave, 132 in the second wave, and 127 in the thilnd. analysis focused only on
those participants who took part in all three waiids 127). On the basis of two
criterion variables — developmental period andl#wel of intellectual function-
ing — four study groups were distinguished (Tal)le 1

Table 1
Sample Characteristics
Group A Group B Group C Group D
Variabl Adolescence, Emerging Adolscence, Emerging
ariaple ID adulthood, ID ND adulthood, ND
n=236 n=31 n=30 n=30
Age (at Wave 1) M = 16.36 M =20.42 M =16.23 M =20.43
(SD=0.49) (SD=0.50) (SD=0.43) (SD=0.50)
Female n=15 n=12 n=19 n=21
(41.7%) (38.7%) (63.3%) (70.0%)

Note ID — intellectual disability, ND — nondisabled.
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The patrticipants attended one of four types of stshdiigh school or voca-
tional school (group C), special vocational sch@obups A and B — all the par-
ticipants with ID), or a university (group D). Aplarticipants with 1D lived with
their families in villages or small towns; howevehile at school (from Monday
to Friday), they lived in boarding houses. The eaty from groups C and D
came from villages, small towns, or big cities, buty went to school in a big
city.

Measures

Three waves were carried out at six-month intervhdsall the examined
groups, we applied the same version of the measundshe same procedure,
which facilitated a further comparison of the résalcross groups that differed in
the level of intellectual functioning. Beforeharitde measures were adapted to
the needs and capabilities of people with mild Rekosiewicz, 2013a, 2015).

Dimensions of Identity Development Scale — a mod#d version
(DIDS/PL-1). The scale is based on the dual-cycle model oftiyeformation
by Luyckx et al. (2008). The modified version ofetibIDS/PL-1 used in
the study was simplified in content when compaethe Polish version of the
DIDS/PL (Brze-zhska & Piotrowski, 2010).

Like the original version, the modified one corsist 25 items in the form
of affirmative statements @Rosiewicz, 2015). These items are grouped into five
scales (with five items in each scale) correspapdin the five dimensions of
identity development. Answers were prepared inltikert scale format. In the
modified version, the original number of six resperoptions was reduced to
four: 1 —no, 2 —probably not 3 —probably yes4 —yes Example items were as
follows: EB: I think about what | might do in the futyreD: | have asked other
people what they think about my pla@M: | already know what | want to do in
my life IC: What | have planned suits RE: Sometimes I'm worried about my
future During the study, each item of the questionnaias read out by the re-
searcher, and the examined individual was to seleetof the four answers after
deciding to what extent a given item reflected tivigw. The answer sheet was
placed in front of the subject. After the answeswaven, the researcher put it in
the answer sheet. The result of DIDS/PL-1 is theraye score for each of the
five scales.
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In consecutive waves, reliability measured as Cachls a for each scale
was as follows:

— Individuals with ID: EB: .71, .73, .73; ED: .788, .74; RE: .70, .74, .74,
CM: .76, .87, .81; IC: .83, .90, .80.

— Individuals in intellectual norm: EB: .74, .766; ED: .69, .77, .67; RE:
.72, .67, .66; CM: .91, .89, .90; IC: .89, .91,..91

Social Participation Questionnaire (SPQ-S1, SPQ-S2Yhe structure of
the Social Participation Questionnaire (SPQ) wasebtaon the theoretical
framework of social participation types by MerkeBgrgs-Winkels, as well as
Reinders and Butz (Reinders et al., 2001). The tquewire was developed by
Brzezihska, Hejmanowski, and eRosiewicz (for a detailed description of the
tool, see Rkosiewicz, 2013a) in two versions: SPQ-1: for resfents aged
13-17 and SPQ-2: for respondents aged 18-30, dsaw/é@h the basic (SPQ) and
short (SPQ-S) versions.

The short version (SPQ-S1 for subjects in late est@nce and SPQ-S2 for
those in emerging adulthood) consists of 20 itemshe form of affirmative
statements, which make up two scales: TO and MOitgis in each of the
scales). The responses were prepared in the Lskate format. Each statement
had five answer options assigned to it: 4o-2 —probably not 3 —hard to say
4 — probably yes5 —yes Example items were as follows: MOIfpossible,
| avoid responsibilities and spend my time in ajogable way TO —In my
mind, I'm planning my future educatiofor the purposes of the study the re-
search procedure was modified — the traditionapgraand-pencil” format was
abandoned. Each item in the questionnaire wasaegly the researcher and the
subject had to choose one of the five answers aieiding to what extent
a given item described the analyzed person. Theernsheet was placed in front
of the subject. After the answer was given theaeseer marked it on the answer
sheet. The result of SPQ is the average point suiot@ned on each of the two
scales. The next step in the analysis is the dllmtaf the subject to one of the
four social participation types on the basis ofrgults from both scales.

Reliability, measured as Cronbach'swas as follows:

— Individuals with ID: MO in SPQ-S 1: .70, .66, ;O in SPQ-S 2: .80,
.82,.87; TO in SPQ-S 1: .67, .84, .67; TO in SPQ-WV5, .91, .81.

— Individuals in intellectual norm: MO in SPQ-S B8, .72, .69; MO in
SPQ-S 2: .80, .79, .73; TO in SPQ-S 1: .80, .88, T® in SPQ-S 2: .83, .91, .82.
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RESULTS

Dimensions and types of social participation

Multivariate analysis of variance with group asaatbr and dimensions of
social participation as dependent variables togeth#n Tukey's HSDpost hoc
test revealed differences between the groups regphdO in all waves and with
reference regarding TO at Wave 3 (Table 2). Onaperat Waves 1 and 2 non-
disabled subjects in both age groups manifesteidrehlevel of MO than sub-
jects with ID in the period of adolescence. At Wavihere was a clearly observ-
able difference between adolescents and emerginigsagith ID, with the latter
group having a lower MO. At Wave 3 subjects with ifDemerging adulthood
did not differ from nondisabled subjects in ternid/®. While at Waves 1 and 2
there were no observable differences in the levdl@®, at Wave 3 the nondis-
abled subjects in emerging adulthood had lower i@ the subjects with ID.

Table 2

Univariate ANOVAs and Post-Hoc Comparisons Based Upokey HSD Tests for the Four
Groups at Waves 1, 2, and 3

Group A Group B Group C Group D
Adulthood, Emerging Adolescence, Emerging E (n?
ID adulthood, ID ND adulthood, ND M)
M (SD) M (SD) M (SD) M (SD)
MO 1 3.86(0.70) 3.60°(0.91) 3.33(0.55) 3.14(0.66) 6.27 (.13)
p<.001
MO2  390(070) 3595091 326059 306065 i)
p<.001
MO 3 3.87(0.79) 3.35(1.02) 3.29/(0.50) 3.00/(0.63) 7.42(.15)
p<.001
TO1 4.260.53) 4.31(0.75) 4.02(0.63) 3.97(0.63) 2.p2? ((.)(;5)
TO2 4.31(0.75) 4.19(0.94) 4.26(0.56) 4.00 (0.67) 1-;? (;;3)
TO3 4.43(0.47) 438(0.60)  4.13°(0.58) 3.94(0.58) 552’ (6112)

Note The number next to the variable indicates theemanmber. Different indexes next to the mean values
indicate significant differences between the grolips- intellectual disability, ND — nondisabled Q4 morato-
rium orientation, TO — transitive orientation.
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In order to verify whether the subjects with IDfdied from the nondisabled
subjects in terms of social participation types, peeformedk-means clustering
on the whole sample, separately for each wave. Wakevealed four clusters
corresponding to four social participation typastegration — with relatively
high levels of MO and TOn(= 27, 21.3%), segregation — with high MO and low
TO (n= 2, 1.6%), assimilation — with low MO and high T©= 48, 37.8%), and
marginalization — with moderate MO and low T®= 50, 39.4%). There was
a minor difference in the frequency of occurrenteaxh type in the four groups
[X? (9, n = 127) = 22.04p < .01,V = 0.24], and a mild difference between the
two groups that varied in the level of intellect@iahctioning [? (3, n = 127) =
=18.97,p < .001,V = 0.39]. Out of all the individuals with ID, tharest group
were people with integration (35.8%) and assinulaij34.3%) types.

At Wave 2, the following types were distinguishéategration — high MO
and TO € = 44, 34.6%), segregation — moderate MO and vewTO® (n = 14,
11.0%), assimilation — low MO and high T@ £ 31, 24.4%), and marginaliza-
tion — moderate MO and T € 38, 29.9%). With regard to the frequency of the
types in all four groups, the difference was mikf (9, n = 127) = 27.05,

p < .001,V = 0.27], whereas between groups that were dissinil terms of

intellectual functioning there was a moderate déffee k2 (3, n = 127) = 20.08,

p < .001,V = 0.40]. Forty-five percent of nondisabled indivéds were of the

marginalization type (the largest group among tbedmsabled), compared to
only 16.4% of the subjects with ID of the same typlee integration type could
more often be found in people with ID (50.4% 16.7% among individuals in
intellectual norm), and this type of social pagation was most often found
in individuals with ID.

In the last wave, cluster analysis revealed thieviohg results: integration —
high MO and TO 1§ = 27, 21.3%), segregation — moderate MO and low TO
(n = 18, 14.2%), assimilation — low MO and high T® £ 49, 38.6%), and
marginalization — low levels of both dimensioms= 33, 26.0%). There were
moderate differences in the frequency of particulgres in the four groups
[X? (9, n = 127) = 35.38p < .001,V = 0.31] and regarding the occurrence of
types in groups differing in the level of intellaat functioning ¥*(3, n = 127) =
=22.95,p <.001,V = 0.43]. Individuals with ID were most often oftintegra-
tion (37.3%) or assimilation (34.3%) types.
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The type of social participation
as a factor differentiating the levels of identitydimensions

Multivariate analysis of variance with group (A, 8, D) as a factor and di-
mensions of social participation as dependent kbbagatogether with Tukey’s
HSD post hoctests revealed a difference between the groupsaiiiave 2 and
only in the case of EDF(= 3.92,p < .01,1?= .09). Individuals with ID in emerg-
ing adulthood were characterized by a higher lefédD (M = 3.22,SD= 0.61)
in comparison with their non-disabled pedvs< 2.71,SD= 0.70).

Table 3

Univariate ANOVASs and Post-Hoc Comparisons BasedhUpdey HSD Tests for the Four Types
of Social Participation at Waves 1, 2, and 3

Integration Segregation Assimilation Marginalization E )
M (SD) M (SD) M (SD) M (SD)
EB1 3.57 (0.46) 3.50 (0.42) 3.27(0.71) 3.07 (9.69 3.p5(<) .(628)
EB 2 3.4%(0.67) 2.76:0.77) 3.29(0.71) 3.26(0.44) 5'p25 (1
EB3 3.51 (0.69) 3.2(0.73) 3.28(0.60) 3.31(0.55) 0-;’2 .(4%2)
ED1 3.27 (0.61) 2.90 (1.27) 3.(66) 2.92 (0.71) 2b1i .(i%5)
ED 2 3.26(0.60) 2.69(0.83) 3.09"°(0.76) 2.96"°(0.58) 3b1§ .(6%7)
ED3 3.33(0.84) 3.09.61) 3.18(0.59) 3.00(0.63) 1p3i F-2<)73)
RE 1 3.04 (0.63) 3.50.71) 2.79(0.80) 2.55(0.71) 3b4i .(6%8)
RE 2 2.75 (0.83) 2.40.69) 2.30(0.84) 2.60(0.60) 2.p22 .(6%5)
RE 3 2.95(0.88)  2.89°(0.68) 2.39(0.71) 2.44-5(0.54) 5'p13 .(6111)
cM1 3.17(0.73) 1.40(0.57) 2.90°(0.81) 2.74(0.91) 3-;’5 €0%)
CM 2 3.29(0.82) 2.16'(0.97) 3.23°(0.84) 2.66"°(0.84) 9{;0(4.(()-8?)
CM3 3.37(0.73) 2.63(1.12) 3.28(0.72) 2.974°(0.75) 452 .(6019)
Ic 1 3.54(0.54) 1.90(0.14) 3.56(0.54) 3.20(0.75) 7ho<3.8c1>?
Ic 2 3.5%°(0.54) 2.53(1.05) 3.66(0.37) 3.12(0.73) 12-3‘?0(6?15)
IC3 3.79(0.34) 3.07(1.04) 3.69"°(0.43) 3.25°(0.58) 8563.8(1&)

Note The number next to the variable indicates theemawmber. Different indexes next to the mean values
indicate significant differences between the grouips- intellectual disability, ND — nondisabledBE- explora-
tion in breadth, ED — exploration in depth, RE simative exploration, CM — commitment making, |@enti-
fication with commitment.
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Multivariate analysis of variance with participatitype as a factor and di-
mensions of identity as dependent variables redealsignificant main effect
[Wilks’s & = .62,F(15, 328.91) = 4.09 < .001 1= .15]. Tukey’s HSpost hoc
tests showed differences between subjects withifgpeocial participation types
with regard to CM and IC at all waves, with regaodEB at Waves 1 and 2, as
well as with regard to ED at Wave 2 and RE at Wav@able 3). At Wave 1,
subjects with the segregation type had a lower lei/€M and IC than subjects
with the other types. At Wave 2 individuals withstllype of social participation
had a significantly lower level of EB and IC thambgects with the remaining
types; the same individuals had a lower level oftB&n those with the integra-
tion type. At Wave 2, subjects with the integrattgpe had a higher level of CM
than those with the segregation and assimilatipegy Only at Waves 3 did RE
differentiate the groups — subjects with the indtign type had the highest level
of RE, which made them differ significantly in thiespect from the subjects
with the assimilation and marginalization typesbf@uats with the segregation
type had the lowest levels of CM and IC, which m#ueEm significantly differ-
ent from individuals with integration and assimitat types.

Developmental changes in the levels of identity diemsions
and the dimensions of social participation

A developmental change in identity dimensions oemironly in group A
(adolescence, ID). Firstly, Tukey's HSist hoctest revealed a significant dif-
ference in CM between Waves @l € 2.97) and 3Nl = 3.33) F(2, 70) = 4.13,
p < .05,n°= .11]. The second change was observed in theafd€: The analy-
sis showed a significant main effe€(p, 70) = 4.15p < .05,1?= .11]. Tukey’s
HSD post hoctest pointed to a significant difference in IC oeén Waves 2
(M = 3.38) and 3Nl = 3.63). Within the other dimensions of identitydasocial
participation no significant changes took placamy of the examined groups.

DISCUSSION

The aim of the study was to acquire knowledge ia #% yet under-
researched field concerning social conditions i phocess of personal identity
formation in individuals with ID. The study was ldson the assumption that
people with ID differ from their nondisabled peénsterms of dimensions and
types of social participation, and that these diffices translate into differences



THE ROLE OF SOCIAL PARTICIPATION 321

in the levels of identity development dimensionsother hypothesis was that, in
comparison to people with ID, nondisabled individushow a greater decrease
in the level of MO, an increase in the level of T&3, well as an increase in the
levels of CM and IC.

The results of the study are not fully consisteithvthe first hypothesis.
While subjects with ID had lower MO than their n@abled peers, their TO
level did not differ (or their scores were evenhag. This result should be
treated as a positive, pro-development phenomelh@an be assumed that, in
their social environment, people with ID were imfhced by factors which en-
couraged them to plan their own future and prefpard. All the subjects came
from small towns and attended special vocationabels. Thus, at least in rela-
tion to the vocational area, they might have begpsrted in decisions concern-
ing further educational and vocational paths, whigight have led to the high
level of TO.

A high TO level in individuals with ID correspondedth a particularly fre-
quent occurrence of integration and assimilatigresy It has already been shown
that these types are associated with an increamesl bf CM and IC (-
kosiewicz, 2013b), and the present study yieldedsime results (on the whole
sample). The type of social participation has pdotebe a factor that differenti-
ates the levels of most of the dimensions of idgmtevelopment. The effect size
was the greatest in the case of IC. In each wdwe social participation type
differentiated the levels of CM and IC. Of all ttypes, the most prominent one
was the segregation type, with the lowest CM andAiCa result, TO turned out
to be a factor which supports both making commitfieand developing the
sense that one's choices are good. It seems thas Tiadre important for the
development of identity than MO, and the former dsntreated as a factor
which supports identity development.

With regard to the dimensions of identity developmé¢he analyses did not
reveal significant differences between subjecthvii? and nondisabled indi-
viduals of the same age. Therefore, the secondthgpis has not been con-
firmed. Individuals with ID turned out to be mor&gangly oriented towards
moratorium than the nondisabled ones. Strong tigasbrientation in individu-
als with ID, as those in intellectual norm, coukltb some extent responsible for
the lack of significant differences between thege groups in the dimensions of
identity development. The relation of TO to CM alis of particular impor-
tance in this context. Planning the future and $og on learning what is needed
in adulthood provides the basis for making impdriée decisions and, conse-
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quently, for making the best personal choices. d@toee, TO orientates one to-
wards adulthood, which is underlined in theoretgtatdies (Reinders, 2006).

The results of the study confirm the difficulty imdicating a particular age
or stage of development in which changes in idgntikke place. The only
changes consistent with the third hypothesis haentobserved among adoles-
cents with ID. In this group, there was an incréas€M and IC between Waves
2 and 3. This result reflects the phenomenon oleskirv other studies, consisting
in an increase (or decrease) of CM in time, accangahby an increase (or de-
crease) of IC (Luyckx, Goossens, & Soenens, 208§)in other studies (e.g.,
Luyckx, Schwartz, Goossens, Soenens, & Beyers,)280&e fluctuations of IC
were observed — its level decreased from WaveWaee 2 and then increased in
Wave 3. Such fluctuations are interpreted as aicanor of the emergence of the
commitment-evaluation cycle.

On the basis of the results, the conclusion mighthat there is a consider-
able similarity of identity in people with ID and intellectual norm. However,
such conclusions should be drawn with caution #wesal reasons. Firstly, the
study had a limited scope because of the small leasige. Due to difficulties in
gathering a specific group (people with mild ID dge5-17 or 20-21, without
physical disability) and the decreasing number wijects at each subsequent
wave, the final sample was small. At the same titne,aim was to maintain the
homogeneity of the group — all subjects with |Deatted special vocational
schools, were not physically disabled, and weresictamed by their teachers as
not posing any major educational problems. Secomdliyhe schools attended by
the subjects while the study was in progress afféhem considerable psycho-
logical and vocational support. It ought to be lom mind that not all people
with ID are provided with such support. Thirdlyetiparticipants in the study
were only people with mild ID, so the conclusiorger only to this specific
group. It seems that the more severe the degrée, dhe more significant dif-
ferences could be observed. Hypothetically, difieess would be caused by
a weaker ability to reflect upon oneself and pla@ future as well as more lim-
ited social experiences which are a significantdiain the development of peo-
ple with ID (Hodapp, Burack, & Zigler, 1995).

In addition, it is possible that the differencelte to the content of identity
which has not been studied so far. This seems thdenost important direction
for further research which could tell us more akibet nature of identity of peo-
ple with ID. Such studies would help to answer tpgestion of whether
a given dimension of identity development is unterd in the same way by
people with ID and by the nondisabled. An exampémi from DIDS/PL-1:
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| already know what | want to do in my lifean be understood in different ways,
also by nondisabled individuals. It would be instieg to investigate whether
content differences are hidden in each dimensiad, iso, what these differ-
ences are between nondisabled individuals and thwikelD. Disability identity

is a topic addressed increasingly often by reseascfi-orber-Pratt, Lyew, Muel-
ler, & Samples, 2017). The concept is defined inoes ways, but, in the most
general terms, it aims to answer the question: I'lPerceive myself as a person
with a disability and how do | understand my difigfs” Disability identity
reflects the perception of oneself (with one’s adwsability) as well as of one’s
own organism and possibilities of interaction witle social and physical envi-
ronment (Bogart, Rottenstein, Lund, & Bouchard, Z0Personal identity dis-
cussed in this article is understood more broalya way of perceiving oneself
not only through the prism of one’s own disabilityt also through the prism of
one’s own resources and weaknesses unrelated abiltis At the same time,
one’s own limitations of ability seem to be a sfgrant, if not the key, element
in forming one’s own identity and making plans foe future.

This study is a response to the recommendationsecoimg research on
identity development voiced by Schwartz (2005) -sita longitudinal study
which focuses on individuals with ID in late adalesce. Apart from its unques-
tionable strengths, the study has important lindtet: small sample size, the
selection of nondisabled subjects limited to thivpse specific education groups,
and the inclusion of individuals with diverse 1Dodbgy in the sample. Further
research should also examine the dependence dfitidelevelopment on the
level of intelligence, not only on ID level. It wiabialso be interesting to empiri-
cally test the relationship between personal idgrdind disability identity in
people with ID.
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