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INTRODUCTION

Modern universities face significant challengesamong them the need to
harmonize their three missions and goals: teach@isgarch, and providing services
to the community. These goals seem well coordinddedmany empirical studies
have found that they conflict with the task of épg the next generation of
professionals (Cheol & Teichler, 2013). Undergraduarograms emphasize
preparing the next generation of researchers (esuinsmethodology, statistics and
academic writing) instead of providing relevantfpesional knowledge and skills
that would serve most of graduates, who plan teretite job market. A vivid
example is the independent research project thadirtates the studies of BA and
MA studies. Students write one or two seminar papering their final year under
the supervision of a senior lecturer. Such projeettainly strengthen research
practices and academic writing skills, which arseesial to demonstrate academic
achievements (and to complete the degree), buassly practiced later on. These
students, who will soon become professionals, laldly ever carry out research
on a given topic, write a scientific paper, or evead a peer-reviewed journal
paper. Training professionals entails accommodatindergraduate programs to
their professional lives: embedding more practmadl less scientific aspects of
writing into their curriculum. In such cases itnigt exactly clear what is becoming
embedded (Butin, 2006), and which pedagogical,tipalj and institutional
resources are necessary to accomplish this goal.
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Studies in various professional domains (e.g. ngrshccounting) have found
that university graduates lack sufficient profesalo knowledge and skills
(Manykia et al., 2011). According to Cappelli (2p,1&lthough graduates acquire
technical skills, they lack soft skills such as eleping interpersonal relations,
critical thinking and analysis, decision-makingarte building, oral and written
communication, and leadership. For example, empsoyeaccounting firms have
noted the lack of effective communication skillsu(YChuryk & Chang, 2013).
Similar complaints appear with regard to soft-skillvhich are critical for
successful entry into contemporary accounting pradtJackson and Chapman,
2012; Kavanagh and Drennan, 2008). In another stumth educators and leaders
in the health information field emphasize the némdimproved employability
skills (e.g., communication skills and workplacéyegtte), and an increase in
apprenticeships and professional practice expegimcompensate for this gap in
formal training Jackson, Lowe& Rudman, 2016). Despite the broad agreement
on the importance of these skills, the process hichvstudents should develop
them remains contentious (Jackson et al., 2016ehbesg et al., 2012).

The importance placed on scientific research adsdlicts with another goal —
quality teaching. A recent think-tank report sparsloby the Israeli Student
Union criticizes the poor old-fashioned teachingesbf many teachers (National
Union of Israeli Students, 2016). University leets; many of whom are talented
researchers, tend to place low priority on qualignsmission of knowledge.
Instead of adopting innovative experiential teaghmmethods, many prefer frontal
lecturing and prefer power-point presentations éwlyg developed technologies.
Lack of relevant, interesting and challenging cesrsleter the Y generation
students who are disappointed by the quality ofrtheidies. The Think-tank
team, comprised of renowned academic experts, rélsommends that higher
education institutions should encourage and rewlaaurers who develop
unconventional active models of teaching and legrm their courses (Kolb &
Kolb, 2005). The current study follows this ratimand tries to bridge one small
gap between the academy’s scientific orientatiod #re graduates’ need for
updated soft skills. Student teachers were taugltbmmunicate their thoughts
simply and clearly in order to make them more ratevto their professional
goals; to develop independent attitudes based felorig learning; to improve
their ability to convey a message; to enhance thbility to convince others;
and to encourage them to be more sensitive todbdsand interests of listeners
and readers.
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1. TEACHING AND LEARNING TWO GENRES OF WRITING

Academic writing is often considered unnecessadyplicated, long-winded
and technical, an elitist and pompous expressiahakcludes outsiders (Hartley,
2008, 4). Genre theory addresses these commurgcstiles including the style
of scholarly written papers and essays publisheaegr-reviewed journals. Only
recently have these theorists begun to study tipadinof the media and World
Wide Web and the Internet on these publicationso(fgiman, 2013). Hardly any
of these theorists study ‘softer’ popular versi@isacademic writing, such as
articles published in professional periodicals ltke Phi Delta Kappanand the
Times Educational Supplemefthese articles tend to be shorter than scientific
papers; omit a detailed account of how data waleael; include a shorter (if
any) theoretical background and provide a shoiser(if any) of bibliographical
references. The sentences tend to be shorteratigedge is simpler and includes
less jargon and fewer abstract words. Many prirted online periodicals are
read by millions of professionals who prefer thenthe heavier academic style of
peer-reviewed journal papers.

Are research papers more difficult to read and fieevthan articles published
in professional journals? Flesch (1948) pioneerirmgk on text readability was
based on the premise that the length of words lamdength of sentences in a pa-
ssage can be computed to provide such a readieg(B&3 score. The underlying
logic is clear — the longer the sentences andaihger the words within them, the
more difficult the text. Hartley et al (2004) ustt Flesch measure to compare
the readability of research articles, textbooks doleagues, and textbooks for
students, specialist magazine articles and magaarteles for the public. Not
surprisingly they found that the text gets easeretad as they moved across the
genres. Is it actually more difficult to acquireetbonventional academic writing
style than to write a professional article? Lue¥(02) argue that thesis (and
seminar paper) has a limited purpose (fulfilling natory requirements) and
a very small audience; it is often uncertain antemsve, justifying itself with
excessive documentation; it is too narrowly focysedl it has not yet developed
a style of its own (p. 34). The current study corapahe teaching and learning of
both genres of academic writing, the conventiomédrgific report and articles
published in professional periodicals.
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2. THE EXPERIMENTAL GROUP: WRITING A PROFESSIONALRICLE

Within the context of undergraduate studies insaadli teachers’ college, the
author conducted two similar year-long seminarse Tiwo courses were
comprised of preschool student teachers who stup#@eént-teacher relations.
These students also attended a second seminat taygimother instructor. The
initial plan was to devise a structured controléegberimental design and assign
one course as an ‘experimental’ group in which shalents would write their
seminar paper as an article and the ‘control’ gradqich would write a con-
ventional scientific report. However, for adminitve reasons | was asked to use
a less desirable option invite students from both courses to volunteertfe
experimental group. After four weeks of intensivarketing, ten students joined
the ‘article’ group. Some tried to negotiate them for their participation (e.qg.
bonus in grades).

Selecting a professional journalWithin the limited number of educational
journals published in Israel, only one is gearedofeschool teacherkled Hagan
(in Hebrew ‘The Kindergarten Echo’) is a quarteslgich has been published by
the Israeli Teachers’ Union ever since 1935. The fi&ge issues are colorful,
beautifully designed with photos and artwork, nanagercial ads are included.
The authors include practicing preschool teachgmsdagogic counselors,
supervisors, psychologists, scholars and lectunmgesachers’ colleges. Each issue
includes several sections: an editorial introdutio depth articles; short reports
of initiatives and fieldwork; and short articles oewly published children’s
books. As an author of many professional artichetuding 19 papers published
in Hed Hagan | felt comfortable guiding students to write st genre.

The in-depth article section, the selected fornaaldresses various peda-
gogical, organizational and psychological issudspresents recent studies,
describes large projects or discusses a presssug ithat concerns educators.
These scholarly reports are shorter, written ielatively simple, down-to-earth
and jargon free style. When authors report a dfiestudy, they rarely provide
a theoretical background and only very briefly coaspects of research design.
The results section covers half to two-thirds & #mticle, provides few tables or
graphs and tends to simplify the main findings. Bhert discussion, about one
page long, addresses daily practical issues. Fongbe, in her paperSbmeone to
speakwith”, Esther Firsteter (2015) summarized a paper phed earlier in a peer-
-reviewed teachers’ education journal. At firste shtroduces briefly (half page)
Israeli preschool teachers’ professional respolityilsind organizational isolation.
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Then she analyzes interviews she held with eigithters (four pages) about their
workload, sense of responsibility, and their unmee¢ds. The rich descriptions
and explanations are accompanied with a few veoyt gfuotations not visually
marked within the text. In the discussion (two geshe argues that since
professional isolation is compensated for with aseeof autonomy it alleviates
organizational pressures and decreases the seisretiness and burnout. The
paper includes twelve references, of whom onlyehmee English sources. No
appendices were included.

Because the editors of the journal do not publish statement of mission or
guidelines for authors, we devoted one lessondntifying the main characteris-
tics of the in-depth articles. We compared sevsugh articles with other peer-
reviewed journal papers published in a leading B@tsocial science journal.

— Most articles tend to cover qualitative rather thqgantitative studies.

— Atrticles are regularly four to six pages long, draddly ever exceed ten

pages.

— The internal structure of the chapters and subiesexts flexible, adjusted
to the article’s content and hardly follow any faimpre-determined
pattern.

— Introductions tend to be rather short (about ongepainformative and
related to local realities in kindergartens anddtiacational system.

— The articles rarely contain an elaborate literatengew, and neither do
they follow a detailed theoretical perspective.

— Atrticles use formal language, though somewhat shegntences and less
jargon than scientific papers.

— Authors tend to include samples of ‘soft’ raw matiefe.g. photos, quotes
from interviews) rather than numerical data (ergpbs, tables)

— Alimited use of references (from six to twelvenit® (not necessarily the
most updated or well established).

The structure of courses.Asking students to hold a scientific inquiry and
report their findings for the first time during thecademic studies is certainly
a challenging experience. It was decided, thereftwebuild the program in
several stages. At first, the students were givést @f 50 topics to choose from
(e.g. how parents and teachers respond to chiklssxXual curiosity). They were
also offered assistance in developing the ratioftaléhe research and in phrasing
the research questions. Within the next two months| the end of semester, the
students planned their research method includingldping the research tools
(mostly these were interviews) and the nature ef sample (mostly preschool
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teachers and parents). They also wrote an intraudb the article (experi-
mental) or a literature review (control). At eadhge, the students were given
personal guidance and feedback on the materialg seat. After receiving
approval for their research design, they collectath and also were taught about
qualitative content analysis (the experimental gyocand the dividing the report
into sections (the controls). The final lessonsendgvoted to personal guidance.
Students from both groups attended all of the lesswhile the experimental
group attended two additional frontal lessons alsotitle writing during the
second semester.

Teaching how to write an article.Only two lessons were held separately for
the experimental group. At the first, we identififte characteristics ofied
Hagan’'sin-depth articles. The tentative guidelines we fbinelped the students
understand the basic premises of article writinge $econd lesson was devoted
to practicing writing according to the genre. Tac@uoplish this, | usedhe
‘master class’ format the instructor illustrates through example howvtde in
front of the students (Yariv, 2010). The text isated jointly and the students are
encouraged to contribute their ideas and even tecothe lecturer's mistakes.
Technically, the classroom is arranged in a semiein front of a screen. The
lecturer is seated last in the row so that he aanl&neously use the keyboard
and lead the discussion with the participants. leslécturer types the words, he
explains his thoughts and considerations, consufith the students, and
sometimes stops writing and elaborates on a cedgin. Such a form of a ‘Ma-
ster class’ offers students an opportunity to redpdo raise questions and
suggestions and to learn how the ‘chef’ actualboks.” Unlike explaining boring
‘dry’ rules of style and grammar (‘combine shorsentences’), the live presen-
tation is more challenging and involves unexpectdl surprising turns.
In addition to the frontal lessons both groupsogegl collective and individual
tutoring sessions in person and via email.

Several principles were employed during the lessamsvell as individual
guidance as how to write the article (Nygaard, 2008rst, defining the
audience. Raising the question “who are you talko®j initiated a discussion
as to what characterizes a preschool teacher aader, which topics may
interest her; what are the reading habits; whattevristyle would best attract
her, and the like. The request to imagine individeaders with whom they
communicate surprised the students, but soon be@ameffective roadmap
arranging the contents and style to the readetsténts. Second, students were
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taught to form core arguments. The question “whatild/ you want to say?”
referred not only to the research questions, =g & the expected outcomes of
the article and the students’ own attitudes towé#ndssubject they studied. These
questions challenged the students and stimulateadhmihinking. Third,
developing structure and style. Here the questiked was “how are you going
to say it?” Professional articles lack the rigidrmfat of scientific papers.
Therefore, developing the structure and the lingustyle of the chapter forced
the students to invest much thought into continlyousvising their work. The
close supervision enabled the students to find thay within that writing maze.

Research questions This action research (Ferrance, 2001) explores th
process and outcomes of teaching and learning bawite a professional article.
To accomplish this, we examined:

A. What are the outcomes and benefits of such fewmat compared to
writing a more traditional scientific report?

B. What difficulties do students face?

C. Should the new writing genre enrich or evenaeplthe current practice?

3. RESEARCH METHOD

Participants. Both seminars included 46 students (female onlylprag them
42 respondents filled the questionnaires. Two thofithe students speak Hebrew
as a mother tongue; 22 percent speak Arabic anceitespeak Russian. Almost
three quarters identified ethnically as Jewish, 28%6Druze, and very few as
Christian or Muslim. The students’ proficiency l&vén English and mathe-
matics, as demonstrated by their high school md#iion exam were rather low
(only one sixth took the highest level of Englighdses and none had taken the
highest level in math). All the participants hakleia a course in academic writing
during their first or second year.

4. DATA COLLECTION AND ANALYSIS

Several sources were used to collect data: Fixgients provided first drafts
during their studies and received feedback. Thaenah enabled them to track
their developing skills. Second, a self-report blage a simple questionnaire was
developed especially for the study and included fections: A. personal and
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demographic details. In order to compare individwsponses before and after
the course, students identified themselves by thames or ID number. They
were also asked to provide details about measufesacademic writing
competence and achievement, such as attendingsedouacademic writing (and
grades received in that course) and matriculatiwaménation grades (Math-
ematics, English and Humanities). B. oral and emitproficiency in Hebrew and
English. This section includes eight statements: duikert scale from one (“poor
command”) to six (“highly proficient”). C. proficiey in academic writing skills
with 16 statements (“phrasing a research questitw¥iting a research method
chapter”) on the same Likert type scale. D. an ogeestion how the course
contributed to the students’ academic writing skill

Third, a qualitative open-ended follow-up quest@in@ in which students in
the experimental group described their learningc@ss, difficulties they faced,
and the contribution to their professional and acaid development. Statistical
analysis for the quantitative sections, as wetl@agent analysis for the qualitative
open-ended tools were used.

5. FINDINGS

Comparing the groups: quantitative findings

Both scales of oral and written proficiency and dmraic writing skills
proficiency reached satisfactory reliability levéGronbach alpha .794 and .956
respectively). An independent-samples t-test rewvasmlexpected, no differences
between the experimental and the control grouph@perceived oral and written
skills before the program started (M=4.41, SD=0v624.23, 0.56 respectively,
t(24)=-.842 NS). Such was also the case with retfatde initial perceived profi-
ciency in academic writing skill&3.67, 0.89 vs 3.77, 0.73, t(24)= .352 NS). By
the end of the courses, no differences were foagdrding the perceived oral and
written proficiency, but the control group reportbditer command of writing
a scientific report (though statistically insigo#int) than the experimental group
(3.84 vs 4.07, t(24)= .530 NS). The only statidljcaignificant finding was the
control group students’ sense of mastering writthg@ chapter on research
methods (3.56 vs 4.12, t1(24)=2.59, p=0.02). Such also the case, though statis-
tically insignificant, with regard to both groupscreased sense of improvement
in academic writing skills. Surprisingly the semd@ral expression proficiency in
both experimental and control groups decrease® (4s44.00 and 4.21 vs 4.01
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respectively). These unexpected, though statitidgasignificant findings, need
careful examination in future research, hopefulithdarger samples.

6. STUDENTS’ REFLECTIONS: QUALITATIVE FINDINGS

When the students finished writing their articlédsey were asked to sum-
marize their impressions and experiences. Theirt silczounts describe vividly
both the difficulties and the satisfaction. Wordgls as ‘concern’ (mentioned
9 times), ‘| wanted’ (7), ‘hesitation’ (5), ‘I deded’ (4) and the like, reflect their
personal language and the intensive emotional vevoént. The findings, which
are based on content analysis, are presented d¢bgocadly: At first, the motives
and reasons for joining the experimental group; ¢bacerns and difficulties
students faced; the process of guidance; the kmlgwleand skills gained, and
finally the reflections and insights by the endla# project.

Motives for joining the experiment. The initial dgion to ask students to
volunteer instead of assigning them to the experialegroup raised much
concern and actually jeopardized the project. Asagpeared, students were
reluctant to join the experimental group. Only feaurageous students did join
on the spot, but many others experienced approauidance conflict and
approached the instructor with questions and reaguéshad to ‘market’ the
project for four additional weeks until we had agsenable number of partici-
pants. On the positive side, they hoped it woulsbémthem to explore a dilemma
they had faced and hopefully advance themselvefegmionally. Several men-
tioned the instructor's intense ‘marketing’ effoeed promise to guide them as
factors that increased their motivation.

I had many concerns. Even the word ‘seminar’ stesand frightened me. Some
friends told me how that work is complicated anidiclilt. At first, | had many doubts
which topic to choose from the list. | wanted it® unique and original, [Something]
of interest for me. | decided to study childrendency to fall asleep during school’'s
day. Initially | was determined to write a ‘regulaeminar paper, but as the instructor
mentioned the advantages of writing an articleHed Hagan | decided to switch
groups.

The process of guidancEeaching various genres calls for a different moide
supervision. Among the thresupervision modsl (Dysthe, 2002), that of the
control group, was mainly based on frontal “teaghi8ince only two frontal
lessons were actually allocated to the experimagrtalp, we hadto move from
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the product of writing to the processes involvedhdt in thinking away from the
text itself to the students who generated it (Bee012). Instead of models of
‘teaching’ (not viable) or ‘partnership’ (irrelevn offered an ‘apprenticeship’
experience, both with formal and informal guidedcamters, that offered
sufficient opportunities for learning and practiées. it turned out, students in the
experimental group did ask more questions and rmené drafts for feedback
almost twice as many as the control group (7.334M2 respectively). Their
accounts reflect how that assistance was essential.

The process of writing the article was very oped aaried. | received throughout the
course ample feedback sent by email for every @ecli wrote. It enabled me
elaborate, finish one section, and then move tonthd one. During the lessons the
instructor presented the guidelines but was verpaghetic to the [emotional] process
we were going through. In each lesson [in both sesl; he offered students
opportunities to present their study, an excelieethod to learn, not just reading
power-point presentations. He patiently answerkdfahy questions and corrected all
of the errors until | understood my mistakes.

The instructor's accessibility via telephone, intrand in vis-a-vis meetings
provided practical and emotional support (‘I was ledt alone for a moment’);
the personal regard, the guidance that showed wstbocontinue and reduce
stress, led some of students to conclude that wittieat assistance they would
have never completed the article. Such intensivielagiee demands that the
instructor devote much attention and effort to dé&sion, reading and comment-
ing. Such a valuable resource would not have beessilple with larger groups.

Difficulties and concerns. To write a seminar pafmerthe first time during
their undergraduate studies appeared to be a fahigicchallenge. Some of the
students’ concerns were rather specific (e.g. ‘myail difficulty was to phrase
the first sentence’) while others were more glotal. ‘1 was determined to learn
and succeed in writing the article, not letting dowhe instructor and not
disappointing myself’). Some of the obstacles réfahe lack of experience.

Once | decided to study that subject, | wonderadll 1 be competent enough to
complete the project?’ Many preschool teachers fabe conflicts with parents prefer
to hide their feelings. | was interested in knowatgput their painful experiences, but
I was not sure if they would agree to share theth wie. At the first interview, | was
very nervous. As the teacher opened up and shareexperience with me, | realized
that despite many years [of teaching] she stilldsee sympathetic ear. That is exactly
what happened in the following interviews.
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Learners bring their own expectations, personalitgt interpretive strategies.
While some of their concerns are common to anyestu@/ho writes a seminar

paper, other concerns referred directly to the lehge of writing the pro-
fessional article.

Writing an article was a big challenge. | worriedfduld not succeed in writing clearly
enough, with fluent simple language. | was concgithat | might be unable to shrink
all the data | collected [into a maximum of 10 pslgét was difficult to choose my
own words, expressing myself in an interesting neanSo many times | rewrote and
changed the content to make it attractive andeésterg for the readers.

Students mentioned difficulties in developing theivn ideas and selecting the
proper words to best express their intentions. igivip the tendency to rely on
published material and copy sentences and fullgpaphs was certainly a sig-
nificant obstacle. They also faced difficultiesedit the text, and were frustrated
with the burden of writing and rewriting sentenaesl paragraphs.

Gained knowledge and skills. Students describeibwsarprofessional and
personal gains, such as learning to write and speaie clearly (‘many times,
we say one thing but actually mean something els@iting out the essential
[things] from the unimportant ones; thinking moreegdly, being aware to
others’ point of view.

Via trial and error, | learned how to write to theint, to interest readers. | improved
my style of writing in order to transmit essentid@ormation in an interesting manner.
| also learned how to handle an interview in a gded and respectful manner in order
to collect the information | needed for my reseailanderstand now to analyze the
interviews. While writing the article | learned myathings about myself, especially
not to be afraid of unfamiliar new things. | leadneot to give up my goals. Where
there is a will, there is a way.

Reflections and insights. The concluding remarkpiadea very positive
sentiment and satisfaction of attending the expemiad group, both in com-
parison to the initial expectations (‘1 did knowstlis going to be my best choice’)
and in comparison with the second seminar eactestwttended that year (‘there
is nothing to compare. Learning to write an artigless much more significant for
me’). Several students referred to their motivationng the course.
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Writing in the format of an article forced me tolde more deeply into the subject.
I invested all my efforts, skills and strengthsrtgorove my writing skills to write in
a more systematic and interesting way.

Writing [in a format of] an article is so differetitan writing any other seminar paper.
There were also differences within the [experim@mgmoup. | loved the freedom giv-
en to choose any topic and any style of writingortiught about varied and different
articles. Throughout the seminar, | also attendtt@roseminar and there was no
comparison. The instructor stayed in close touct ws; | never felt lost even when
we had no idea where we are going. It was an amaziperience.

Several students expressed their gratitude tontteuictor for the opportunity
to join the group ("It was a high point in my ungexduate studies—the cherries
on the cake"), while only one student, in a respdpsdirect question, suggested
clarifying the process and providing clear instiwts.

7. DISCUSSION

The current action research is a preliminary efforturn a research-oriented
seminar into more professionally relevant learniBgsed on the experimental
group reflections, writing a short professionaic&twas a very challenging but
rewarding experience. Neither aspects, the chadlenghe beginning and the sat-
isfaction at the end, were consistent with my a@hiéixpectations and both deserve
closer examination.

Based on Hartley et al. (2004) findings, one woegect that reading (and
possibly writing) a research report is more difficthan reading professional
magazine articles and magazines articles for thiigouAlthough no such direct
comparison was held in this study, the studentsoawts portray writing an
article as probably equal to or even more difficilan writing an academic
report. One possible explanation is the lack obipkinowledge and experience.
All of the students in both seminars had attendeelady several courses on
research methodology and academic writing (inclgdaurrently one or two
seminars). Meanwhile, students in the experimayr@alip were learning, for the
first time, how to write the new genre. Having haal prior experience nor any
clear writing guidelines Hed Hagan’seditors do not provide any guidelines for
authors- the students were not sure what they had to dedoh a satisfactory
level of expression. Their continuous requestsgiaidance in expressing their
thoughts and editing their texts certainly refléioeir feelings of uncertainty,
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stress and frustration, at least at the beginnfrtgeoproject. Only one student in
the experimental group admitted that writing thevamtional way in the second
seminar was more difficult for her.

With such inherent obstacles, why were the studemisnthusiastic at the end
of the project? The process and outcomes of thehiteg and learning provide
several clues: First, selecting their own topic rekearch, developing the
methodology, collecting the data and writing theclr increased their sense of
ownership and responsibility. Learning to write twithe readers in mind
motivated students to convey their message morplhgiand clearly, to develop
their own ideas and justify their arguments. Suchempathetic stance probably
improved the students’ communication with their ifgigoarents, as some stu-
dents mentioned. It also helped them upgrade tladitguof communication
within their professional milieu.

All the participants felt the seminar was meanihgind relevant. Some
mentioned tht they acquired important practicalgdor their future career. That
perceived importance probably increased their mtibtm and interest. It also
increased their resilience not to give up and terceme at low points in the
project, as many of them stated. Second, desptdalifficulties they faced, the
close supervision gave the students a sense ckfedicy. Even when they
experienced a mental block they never felt alorerdl the process of guidance
provided the necessary scaffolding. Adhering célsefio the optimal zone of
proximal development (ZPD) minimized feelings ofdaom when the task was
too easy or feelings of despair when the task wadgifficult (Vygotsky, 1980.

Seminars such as an academic independent studssseatial elements that
are the culmination of the undergraduate prograodehts in both groups carried
out their academic investigation, read peer revieyeairnal papers, developed
their research questions, decided upon the desaegble, and the lik&.eaching
both styles of academic writing suppoBean’s (2011) argument that the most
intensive and demanding tool for eliciting sustdirmitical thought is a well-
designed writing assignment on a subject matteblen. That nexus between
writing, disciplinary content and learning is edsan(Ellis, Taylor, and Drury,
2005): “[...] research into student writing at unisiy has shown that the
experience of writing not only helps students tacdme familiar with the
standards and style of written expression expeictekeir disciplines, but it also
helps them to clarify their understanding of thbejeat matter about which they
are writing”. (p. 49-50)
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Teaching a ‘popular’ writing genre, therefore, igdatively small change
within the broader picture. Is one writing genrdtérethan the other is? As it
appears, assigning different writing tasks doetuémite student thinking and
writing. Greene (1993) asked undergraduate studentwite either a report or
a problem-based essay. The two groups differedfisigntly in their interpre-
tation of the two tasks and in their approachedestructuring information from
sources. However, there was no difference betwden amount of prior
knowledge that the students writing reports andblerm-based essays included in
their writing, nor were there differences in leagqi The current findings support
Greene’s results. There was no difference in gaawtiemic writing skills, but
the experimental group did express a higher lef/givinlvement and motivation,
ending the project more enthusiastic about theseour

In conclusion, this action research elaborated dtuglents’ ‘soft’ skills of
communication. These competencies are essentitidee who wish to strength-
en their professional skills instead of gettingpared to enter graduate studies
and become researchers themselves. Encouragirgjuthents to write a profes-
sional journal article obviously serves the purpo@&ncouraging them to read
these journals (more critically) and continue tdidwe in themselves as writers
once they are working in their profession. The gtal$o contributed to my own
professional development. The opportunity to asagspractices and improve
teaching skills and methods, should be never-enflingnpkin, 2015). Despite
some methodological errors and organizational roblthat will be corrected in
the future, the current project benefitted bothghelents and the instructor: The
students gained new knowledge and skills and iairuenriched his own
teaching practices and repertoire.
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DAWNE SEMINARIUM W NOWEJ FORMIE PISEMNEJ

Streszczenie

Badania przeprowadzone wzriych dziedzinach zawodowych wykazakg absol-
wenci szkét wyszych nie posiadajwystarczajcej tzw. mekkiej wiedzy i umiegtnosci
zawodowych, zaréwno ustnych, jak i pisemnych. Ngzie dziatalné¢ badawcza anali-
zuje proces i wyniki uczenia przysztych nauczycilzedszkolnych nowego sposobu
pisania tekstow. W ramach kontrolowanego projekéu absolwentéw studiéw licen-
cjackich w izraelskim college'u uczestniczyto w alvgpodobnych rocznych seminariach
prowadzonych przez autora. Dzigsu z nich zgtosito i na ochotnika do grupy ekspery-
mentalnej, ktéra przygotowata swoj projekt badawaziprmie profesjonalnie napisanego
artykutu. Formuta tekstu bytla nowoczesna, stosumkéwdtka, tekst napisano prostym
jezykiem, bezzargonu, w przeciwigstwie do artykutow ukazggych s¢ w recenzo-
wanych czasopismach akademickich. Grupa kontratfpna z pozostatych 36 osaéb,
napisata prag seminaryja zgodnie z wymogami pisania tekstéw akademickich: P
réwnujgc zauwaone u studentdw umighosci pisania tekstow akademickich w ramach
poszczegolnych tematéw oraz eofizy grupami, przed i po programie nie wykazano
istotnych rénic. Wolne wnioski studentéw dotygze jakdci pracy wyrazicie opisuj
problemy, z jakimi borykali i oni na pocatku kursu, oraz satysfakgjjakiej wszyscy
doswiadczyli po jego ukaczeniu. Te nieoczekiwane wyniki ®mawiane, poddaje esi
krytycznej ocenie uzahmienie od jednego tradycyjnego sposobu pisaniatdekska-
demickich i podkréa znaczenie nauczania innych, nowatorskich i haydmpowiednich
metod pisania tekstéw, ktGre spetgiapecne wymogi dotygeezycia zawodowego.

Stowa kluczowe pisanie tekstow akademickich; seminarium; wyKkseaie wysze;
studia licencjackie.
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Summary

Studies in various professional domains have fothad university graduates lack
sufficient ‘soft’ professional knowledge and skiflach as oral and written competencies.
This current action research explores the processoatcomes of teaching preschool
student teachers a new writing genre. Within aradled design, 46 senior undergraduate
students in an Israeli teachers’ college attendedsimilar annual seminars conducted by
the author. Ten of them volunteered for the expenital group who wrote their research
project in the format of a professional articleal format was a relatively short text writ-
ten in simple jargon-free language, in contrasth® type of articles appearing in peer-
reviewed academic journals. The control group (Na8te A seminar paper according
to the conventions of academic writing. Comparingients’ perceived academic writing
skills within subjects and between groups, befond after the program showed no
significant differences. The students’ open qutiiéareflections vividly describe the
problems they faced at the beginning of the coarskthe satisfaction they shared at the
end. The discussion addresses these unexpectesir@sggccriticizes the reliance on one
conservative writing genre, and emphasizes the litapoe of teaching other up to date
and more relevant genres that meet current profesisdemands.

Key words: academic writing; seminar; higher education; ugteduate studies.



