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INTRODUCTION 

One of the greatest challenges of today’s education is to transform students 
into increasingly autonomous learners, thus, to prepare them for ‘life-long 
learning’. It has been gradually recognized that translation and interpreting 
(T&I) training aimed at empowering graduates to adapt to the highly dynamic 
job market needs to be promoted. Seeing the importance of having students 
take responsibility for their learning process, social constructivism seems par-
ticularly pertinent in this context (Pietrzak 820). As Kiraly (1) puts it, “in re-
cent years, it has become a commonplace in educational psychology that 
knowledge is constructed by learners, rather than being simply transmitted to 
them by their teachers.” Therefore, “the teacher does not instruct or transmit 
(…) ready-made educational solutions, but he or she creates an environment in 
which the instructor and the instructed become learners” (Klimkowski, “As-
sessment” 30). Hence, it is crucial to empower novice interpreters to become 
autonomous learners, who can both monitor and control their learning pro-
cesses both in and outside the academia. In view of the above, T&I trainers are 
expected to provide them with “individually tailored tools that will allow every 
student to function within the language mediation community upon graduation” 
(Kiraly 49). The main objective of this article is to advocate for two theses: 
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1) Novice interpreters need to be prepared for the professional life upon 
graduation, which can be achieved through introducing self-regulation tools 
into the interpreting classroom.  

2) The SI Portfolio put forward in this article is an effective instrument 
implementing self-regulation, which entails novice interpreters (on a reitera-
tive basis): 

a) reflecting upon their own performance; 
b) planning further learning activities based on prior self-reflection; 
c) monitoring their progress. 
This paper is an attempt to discuss the need for implementing tools fos-

tering self-regulation in the interpreting classroom, such as the Simultaneous 
Interpreting (SI) Portfolio. 

1. SELF-REGULATION IN THE INTERPRETING CLASSROOM 

Reflective learning is essential in a profession like translation and inter-
preting, as gaining insights allows for efficient work and prospective im-
provement. Meeting the job market demands requires novice interpreters to 
possess “the ability to reflect upon, understand and control one’s learning” 
(Schraw and Dennison). However essential, self-reflection is not enough to 
guarantee students’ growth, as “the reflexive stage can only enhance learn-
ing when followed by a performative stage,” which “takes place when learn-
ers employ their resources to transform self-reflection into planned actions, 
and (…) to complete the tasks that result from self-reflection” (Klimkowski, 
“Assessment” 28). The link between reflectivity and reaction that follows is 
defined by Moser-Mercer (14 f.) as self-regulation in the learning process in 
the following way: 

(…) the type of behavioural feedback essential to skill acquisition, refers to the use of 
processes that activate and sustain thoughts, behaviours and affects in order to attain 
goals (…). It refers to the learners’ ability to make adjustments in their own learning 
processes in response to their perception of feedback regarding their current status of 
learning. Self-regulation has three components: (1) self-observation – deliberate at-
tention to specific aspects of one’s own performance; (2) self-judgement – comparing 
one’s current progress towards a goal with a standard (…); (3) self-reaction – making 
evaluative responses to judgements of one’s own performance.  

Self-regulated learners are expected to perform (reiteratively) the fol-
lowing five stages in the learning process: 
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(1) they begin by analysing the task and interpreting task requirements in terms of 
their current knowledge and beliefs (…); (2) they set task-specific goals, which they 
use as a basis for selecting, adapting, and possibly inventing strategies that will help 
them accomplish their objectives (…); (3) (…) they monitor their progress towards 
goals, thereby generating internal feedback about the success of their efforts; (4) they 
adjust their strategies and efforts based on their perception of on-going progress (…); 
and (5) they use motivational strategies to keep themselves on task when they become 
discouraged or encounter difficulties. (Moser-Mercer 15) 

Pietrzak (822 ff.) remarks that self-regulated learners are able to set clear 
goals, select appropriate strategies as well as to organise and monitor their 
work by managing time, reflecting upon the learning process, and applying 
feedback to improve their performance. 

1.1  RE D E F I N I N G  T H E  I N T E R P R E T I N G  C L AS S R O O M   

Moser-Mercer’s model of self-regulation is “a good example of how to 
integrate the role of the teacher (feedback, facilitating self-regulation etc.) 
with that of the learner (self-observation, self-judgement, internal feedback, 
etc.) in classroom assessment practices” (Klimkowski, “Assessment” 29). 
This model corresponds to the social constructivist approach in which both 
teachers and students become learners. Students become primary evaluators 
as they practise self-assessment, and the teacher is no longer the only person 
eligible to assess the students’ performance. This approach also implies 
opening the interpreting classroom to polyphony of voices (cf. González Da-
vies ): the monopoly of the teacher’s narrative is replaced by the voice of the 
student in question and their peers. Empowering students forms them into 
autonomous interpreters, responsible for their own learning process, whereas 
teachers are given the unique opportunity to identify and respond to 
individual needs of the given student. Furthermore, Klimkowski (“Assess-
ment” 30) remarks that teachers “can facilitate learners’ transition from 
dependent to autonomous learning, including a shift from teacher-dependent 
assessment towards an autonomous self-assessment.” This corresponds to 
Grow’s model of the learner autonomy presented below. 
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Table 1. Four stages of learner autonomy (Grow 129, in Klimkowski, Towards 154 f.). 

Stage Student Teacher Education  

1 dependent authority, coach

Institutional setting 2 interested motivator, guide

3 involved facilitator

4 self-directed consultant, delegator After graduation 
 

 
As Grow (127 ff.) remarks, “the goal of the educational process is to 

produce self-directed, life-long learners,” and that “the ultimate task of 
a Stage 4 teacher is to become unnecessary,” which reflects the situation 
when graduates have to learn without the teacher. Taken into account that 
professional interpreters are expected to work in a highly autonomous mode, 
students should be individually supported in their growth and provided with 
an “individually tailored tool” (Kiraly 49) which will help them become self-
directed learners in the professional setting upon graduation.  

1.2 TH E  P O R T F OL I O  A S  A  S E L F-R E G U L A TI O N  T O O L 

A portfolio may be described as “a purposeful, systematic process of 
collecting and evaluating student products to document progress toward the 
attainment of learning targets” (McMillan 231). Johnson (102) remarks that 
the portfolio may “provide students with a framework for organizing their 
work and documenting their progress.” Product-oriented portfolios consist of 
a selection of a student’s best pieces of work, whereas process-oriented port-
folios include all student’s work, and are accompanied by a student’s reflec-
tive statements (ibid.). In this way, the portfolio is “an efficient support tool 
for all the reflective and self-regulating tasks performed by the student” 
(Arumí Ribas 108). 

By the very nature of the process, SI is highly marked by the oral compo-
nent. Unlike translation, SI is of intangible character, which makes it hard to 
both reflect upon and assess. Hence, the risk of losing essential information 
is particularly high due to immediacy and speed at which it is performed. 
Students are also likely to lose focus and motivation if they are not con-
fronted with a tangible observation of the progress being made. Seeing that 
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the portfolio is a tangible product, it is hugely advantageous for SI courses, 
as trainees are confronted with actual evidence of their progress. However, 
unlike translator training (cf. Sawyer; Johnson; Way), implementing port-
folios in the interpreting classroom has not yet been extensively explored 
(cf. Arumí Ribas; Pędzisz). The perspective advocated for in this paper is 
a process-oriented portfolio tailored to the individual needs of the given 
student. 

2. PILOT STUDY: 
INTRODUCING THE SI PORTFOLIO INTO THE CLASSROOM 

The pilot study involved ten volunteer second-year MA students of Eng-
lish Studies at the John Paul II Catholic University of Lublin, whose curric-
ulum offers one-term of initial SI training between Polish and English. The 
portfolio was introduced in late February and completed in early June 2019. 
Students presented their portfolios in loose-leaf binders or folders. 

The goals of implementing the portfolio encompassed: providing students 
with a tangible framework for organizing their work and documenting their 
progress (Johnson), increasing awareness of the role of self-diagnosis and 
self-education (lifelong learning), supporting self-reflective practice, identi-
fying one’s strengths and weaknesses, planning activities towards a given 
goal, learning to reinforce the strengths and work towards solutions to the 
weaknesses by specifying which factors propagate efficient and inefficient 
interpreting performance, visualising the progress being made, increasing 
intrinsic motivation, focusing on process and not merely on the result. 

With regard to implementing the notion of multiple voices, the source of 
the feedback encompassed not only the teacher but also fellow novice inter-
preters (peer-assessment), and the student in question (self-assessment). 
Trainee interpreters were actively encouraged to draw up their portfolios and 
work on their progress both in- and out-of-class. 

2.1  SE L F-R E G U LA T I O N  E L E M E N T S  I N  T H E  SI PO R T FOL I O 

The interpreting portfolio comprised ten parts. The first part thereof were 
Introductory sheets, which included questions as to the emotions accompa-
nying the student’s performance, specifying what was particularly challeng-
ing, what could be improved and how, as well as what the student was happy 
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about. The aim thereof was to introduce students to the narrative of self-re-
flection when doing very first introductory exercises (e.g. shadowing) and first 
attempts at SI. Hence, they were meant to encourage students to actively 
observe themselves and draw conclusions as to the further development.  

The second part, The Wheel of Progress I, constituted the crucial element 
of the entire portfolio. This exercise draws on a classic coaching practice 
(Rogers 129 ff.). Also referred to as “the Balance Wheel,” this exercise 
prompts the coachee to assess their satisfaction with their life as it is now, 
followed by comparing it with how they would like it to be, and planning 
strategies to achieve this goal. The wheel is separated into eight areas. The 
centre of the wheel represents zero satisfaction and the outer edges – total 
satisfaction. This exercise “encourages clients to see their lives as a whole – 
often for the first time” (Rogers 130 ff.). Further steps include the coachee 
identifying the links between the scores in respective wedges, and specifying 
which particular area they currently intend to concentrate on (ibid.). Taken 
into account that the aforementioned exercise corresponds to the definition a 
self-assessment tool encouraging reflective thinking, and drawing on the 
classic version of the aforementioned exercise, a similar concept has been 
designed under the name “Wheel of Progress.” Here, novice interpreters are 
expected to assess their perceived satisfaction level in eight areas they were 
free to choose from (grammatical correctness, phonetic accuracy, etc.) from 
1 (inefficient) to 10 (highly efficient) by marking the respective levels in the 
wheel, based on the recorded SI performance, and discover the links between 
the areas. The ultimate goal was to visualise the current diagnosis of the 
learning situation and encourage students to identify one key area and work 
specifically on it so that the rest of the satisfaction level in all other areas 
would increase. The exercise was performed as soon as students were 
already able to perform their first proper SI attempts. 

Having drawn up the Wheel, students set their SMART goals.1 In the 
meantime, as they were pondering upon possible activities they may imple-
ment on a daily basis, they filled in The Brainstorming sheet. Students were 
expected to name as many options as possible to achieve one major goal 
specified in the Wheel of Progress. This step was followed by selecting one 
major and two follow-up activities which students would incorporate in their 
daily practice. Similarly as at the prior stages, students were accompanied by 
the teacher’s ongoing mentoring. 
                          

1 SMART stands for specific, measurable, attainable, realistic, time-bound. For more 
detail, see e.g. Doran.  
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As soon as students successfully planned their activities leading to their 
goals, they were encouraged to track their progress outside the classroom by 
marking each day as they accomplished their planned activities in the Pro-
gress Tracking sheets (blank monthly calendar) by adding short comments 
and precisely indicating how much time they spent on the given activities 
throughout the course outside the classroom. This part accompanied them 
throughout the entire term on an ongoing basis so that they would maintain 
their motivation and focus on working towards the goals.  

While providing students with regular feedback from the teacher, self- 
and peer-assessment was gradually introduced. Having drawn up the afore-
mentioned parts, students were expected to record and assess their SI per-
formance in Self-Review sheets as they interpreted speeches both in- and out-
of-class. If the latter was the case, students were encouraged to interpret 
speeches of their choice in order to foster their autonomy. Also, students 
were encouraged to change their perspective, as they are expected to assess 
their peer’s performance (Peer-Review) and by doing so, compare their own 
performance to the others’ performance (multiple voices).  

After thirteen weeks of intense training, students were asked to graph-
ically re-assess themselves (Wheel of Progress II) in precisely the same ar-
eas they selected previously.  

 
Figure 1. Exemplary progress made by a student marked in the Wheel of Progress I-II. 

 
Students were also encouraged to reflect upon the entire process (My 

Progress): to observe what skills have been improved, to indicate what they 
are proud of, what they should still be working on, and to design the strate-
gic plan for the future. The implementation of self-regulation in the Portfolio 
is summarised in the table below. 
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Table 2. Self-regulation in the SI Portfolio. 

Self-regulation components 
(Moser-Mercer 2008: 14) 

Self-regulated learning process 
(Moser-Mercer 2008: 14)

Implementation  
in the SI Portfolio 

1..Self-observation  1. Analysing the task 
Introductory sheets 
Wheel of Progress I, II 
Self-review

2..Self-judgement 

2. Setting task-specific goals 
strategic planning 

Brainstorming  
Setting SMART goals 

3. Monitoring progress 

Progress tracking (ongoing) 
Self-review, peer-review 
Wheel of Progress I vs. II 
My Progress

3..Self-reaction 

4. Adjusting the strategies and ef-
forts based on their perception 
of on-going progress 

 

Progress tracking (ongoing) 
Setting SMART goals 
My Progress 
 5. Using motivational strategies to 

stay focused 

 
In view of the structure of the portfolio described earlier in this section, 

the table presented above is almost self-explanatory. As hinted above, the 
students’ activities were accompanied by the teacher’s mentoring on an on-
going basis – they were given an opportunity to consult doubts and plan 
step-by-step strategic actions aimed at the given goal by reinforcing success-
ful and modify questionable strategies. 

2.2  TH E  E F F E C TI V E N E S S  O F  T H E  SI  PO R T F O L I O  

The final part of the Interpreting Portfolio included the questionnaire. In 
the first question, students were asked to mark answer whether they agree, 
disagree, or have no clear opinion about a given statement. The following 
questions were open-ended. The students’ exemplary comments are quoted 
in brackets. 
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2.2.1   How would you describe the SI Portfolio? 

Nine out of ten respondents agreed that preparing the portfolio can be de-
scribed as “eye-opening.” One respondent had no clear opinion. All of the 
students unanimously agreed that the portfolio enabled them to “identify 
their strengths and weaknesses.” Similarly, all ten students admitted that the 
portfolio helped them “visualise the progress made,” “better understand the 
process of SI,” and “understand that they are responsible for their achieve-
ments.” Students also agreed that the portfolio enabled them to “better moti-
vate themselves,” “appreciate the progress and not merely focus on the re-
sult,” and “develop their SI skills,” with one respondent having no clear 
opinion in each instance. In the open-ended section, one student described 
the portfolio as “useful” and “very good for self-learning.” 

2.2.2   How did the Portfolio help you develop your SI skills? 

Students emphasised that the portfolio helped them not only identify the 
weaknesses but also appreciate the strengths (“I’ve discovered my weak-
nesses and learnt how to improve or even eliminate them,” “All that made 
me aware of my own weaknesses on which I had to work, but also helped me 
notice my strengths”), monitor the progress made (“I believe that the pro-
gram was very successful because I can easily notice significant differences 
in between how my interpreting skills looked like at the beginning of the 
course and how they are now,” “It helped me a lot. Now, I can definitely see 
the improvement”), manage stress and overcome barriers (“I am not afraid of 
SI anymore,” “It helped me manage my stress and frustration”). Also, it 
helped students plan strategically (“It provided me with the concrete plan 
what to do step by step, which made the undertaking not overwhelming and 
tiresome, not laborious, but possible”), provided them with an opportunity 
to develop a process-oriented approach (I’ve discovered that regular prac-
tice is very important for constant self-improvement”), and, perhaps most 
importantly, the ability to perform self-assessment (“Most of all, I have dis-
covered how to critically assess my own achievements in all sincerity”). 

2.2.3  How much time did you spend working on your SI skills outside 
the classroom?  

Students were encouraged to undertake additional activities leading to-
wards their goals and track their progress in the SI Portfolio. The entire 
course was held throughout one term, which amounts to fifteen weeks, each 
class 90 minutes long. As can be inferred from the table, the average length 
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of declared out-of-class independent practice amounts to 616 minutes, which 
is an equivalent of over six additional classes, which amounts to the course 
being prolonged by 40% of the normal length. This result is extremely en-
couraging. Hence, encouraging an independent out-of-class practice is cer-
tainly an element worth implementing in the interpreter course. 

Table 3. The students’ declared time spent on self-regulation practice outside the classroom. 

Student Time in minutes

1. 250

2. 360

3. 360

4. 426

5. 580

6. 600

7. 721

8. 825

9. 960

10. 1080

2.2.4  Would you like to continue working with the SI Portfolio? 
Why (not)? 

Eight students declared their willingness to continue working with the 
portfolio, whereas the two remaining ones were more apprehensive. In terms 
of positive opinions, students declared their enthusiasm because of the ad-
vantages their noticed, including motivation boosting, progress tracking and 
visualisation (e.g. “Yes, because I can track my progress and see what has to 
be improved,” “Yes, because it is a motivating and convenient way of visu-
alising and monitoring my progress especially in the long-term training”). 
The remaining students emphasised their plans for further self-practice (“Not 
sure if I want to continue with a portfolio, but for sure I want to practise 
more!”). Thus, even more critical voices still appreciate the value of self-
regulation. As can be inferred, the feedback was overwhelmingly positive 
and confirmed the students’ positive attitude towards working with the SI 
Portfolio. 
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CONCLUDING REMARKS 

Taking into account that self-regulatory skills are usually that of an al-
ready experienced and autonomous interpreter, the article is intended to sig-
nal the importance of promoting self-regulation as early as in the interpret-
ing training, which should be aimed at preparing novices for the job de-
mands outside the academia. Hence, it is of utmost import for novice inter-
preters to be equipped with tools that enable them to develop their self-reg-
ulatory skills, such as the SI Portfolio put forward in this paper. The corol-
laries borne out of the study indicate that the SI Portfolio proved to be a hu-
gely efficient tool in the interpreting classroom and beyond. It enabled novice 
interpreters to raise their awareness of their own capabilities and limitations, 
set clear goals in terms of professional development, develop strategic actions 
leading to their goals, amplify successful ones and modify questionable ones, 
monitor the progress, maintain motivation, and ultimately prepare them to 
consciously direct and monitor their future professional careers.  

The conclusions presented above are of a preliminary nature – the pilot 
study needs to be enlarged by new groups of novice interpreters. Nonethe-
less, the results and conclusions presented in this article will hopefully serve 
as pedagogical implications for SI didactics. 
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PORTFOLIO JAKO NARZĘDZIE SAMOREGULACJI 
W KSZTAŁCENIU TŁUMACZY KONFERENCYJNYCH: 

WSTĘPNE WNIOSKI Z BADANIA PILOTAŻOWEGO 

S t r e s z c z e n i e  

Z uwagi na to, że od profesjonalnych tłumaczy konferencyjnych oczekuje się autonomicznego 
rozwoju, zadaniem dydaktyków przekładu powinno być przygotowywanie początkujących tłumaczy 
do rozwoju zawodowego po ukończeniu edukacji formalnej. Jedną z najtrafniejszych koncepcji 
w tym kontekście jest pojęcie samoregulacji, opisane przez Barbarę Moser-Mercer. Wdrożenie 
elementów samoregulacji, tj. refleksji nad procesem tłumaczenia oraz poczynionych postępów, 
praca nad jakością przekładu oraz rozwijanie praktyk profesjonalnego tłumacza konferencyjnego 
może być ułatwione przez wprowadzenie „indywidualnie dopasowanego narzędzia” (Kiraly  49), 
umożliwiającego rozwój zarówno w edukacji uniwersyteckiej, jak i po ukończeniu studiów. 
Niniejszy artykuł przedstawia koncepcję portfolio jako narzędzia wspierającego samoregulację 
u początkujących tłumaczy konferencyjnych, które umożliwia im dokumentowanie i ocenianie 
poczynionych postępów, rozwijanie skutecznych strategii umożliwiających dążenie do wyznaczo-
nych celów oraz skłania do refleksji nad procesem przekładu. Otrzymane wyniki oraz pozytywne 
reakcje zwrotne od studentów biorących udział w badaniu pilotażowym wskazują na wysoką 
efektywność portfolio w zakresie rozwoju umiejętności samoregulacyjnych u adeptów przekładu 
konferencyjnego. 
 
Słowa kluczowe: tłumaczenie symultaniczne; samoregulacja; autorefleksja; portfolio. 
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THE INTERPRETING PORTFOLIO 
AS A SELF-REGULATION TOOL IN INTERPRETER TRAINING: 

PRELIMINARY FINDINGS FROM A PILOT STUDY 

S u m m a r y  

 Given that professional interpreters are expected to work in a highly autonomous mode, it is cru-
cial for T&I (Translation and Interpreting) didactics to prepare novice interpreters for the life upon 
graduation. One of the most pertinent approaches in this context is self-regulation put forward by 
Barbara Moser-Mercer, whereby students ultimately become self-directed learners. Implementing 
self-regulatory elements in the SI (simultaneous interpreting) classroom entails introducing strate-
gies such as self-reflection and self-monitoring. Inspiring reflection upon the process and one’s own 
progress, working towards higher quality standards, and developing the practices of a professional 
interpreter may be facilitated by providing students with an “individually tailored tool” (Kiraly 49) 
which enables further development both in class and upon graduation. This article puts forward the 
SI Portfolio as a self-regulatory tool for novice interpreters in which they can reflect upon and 
document their progress, evaluate themselves, and develop effective strategies leading to their goals. 
The results obtained and the positive feedback from the students who participated in the pilot study 
indicate that implementing the SI Portfolio may be highly efficient with regard to developing self-
regulatory skills in novice interpreters. 
 
Key words: simultaneous interpreting; self-regulation; self-reflection; portfolio. 
 


